Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the

2026 to 2029 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

St. Margaret’s C of E

Junior School

Number of pupils in school 49 /183

Proportion (%) of pupil premium eligible pupils 27%

Academic year/years that our current pupil premium 3 Years

strategy plan covers (3 year plans are recommended)

Date this statement was published 05/12/25

Date on which it will be reviewed 05/12/26
05/12/27

Statement authorised by Sam Malyn

Pupil premium lead Sam Malyn
(Headteacher)

Governor / Trustee lead

Sheila Bloomfield

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £67,710
Recovery premium funding allocation this academic year

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £67,710




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all of our pupils develop a love for learning that will stay with them
as they progress through their lives. Irrespective of a child’s background or challenges
that they may face on a daily basis, it is our ultimate goal that all children will make
good progress across the entire curriculum. We intend for all children to engage with
their learning; to take ownership of their learning experiences and make meaningful
links across their learning which will help to reinforce understanding of the learning and
where it fits in the wider world. The focus of our Pupil Premium Strategy is to support
disadvantaged pupils to make good progress across the curriculum.

Our Pupil Premium Strategy also shows our commitment and consideration to
vulnerable pupils. This document will show a consideration to the challenges faced by
pupils and will outline activities that we have implemented in order to support these
children to make good progress.

At the centre of our Pupil Premium Strategy is Quality First Teaching. This is proven to
be the most effective when closing the disadvantage attainment gap and has been the
focus of staff development for the past two academic years. Quality First Teaching
enables teachers to design lessons and organise learning environments to meet the
needs of all children in their class. We are using this approach to ensure that
disadvantaged and vulnerable children are at the forefront of teacher’'s minds when
implementing Quality First Teaching strategies. Quality First Teaching enables all
children within our classes to progress — attainment for all children within the class
(both disadvantaged and non-disadvantaged) will be sustained throughout our
curriculum progression.

Our Pupil Premium Strategy is integral to school-wide developments that continue to
develop throughout this year. The implementation and development of ‘The Burrows’,
along with revisions to the behaviour policy have enabled our disadvantaged children
to access provision that has enabled them to progress following the challenges that
Lockdown caused.

Our approach is underpinned by an ethos of attainment for all pupils. The high
ambitions that we have for all children are reflected in the ambitious design and
delivery of an engaging curriculum that will inspire and engage. The impact of this
provision is supported by effective assessment that is rooted in the expectation that all
children will progress and achieve.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Supporting children’s attainment at every level in core areas —
particularly focusing on outcomes in Maths and Writing. Maths and
Writing outcomes across the year groups have been identified. Key
issues in Writing involve accuracy of punctuation and stamina. Key
issues in Maths involve sharing of ideas, resilience to struggle and
stamina during more complex calculations. Further assessments and
analysis have identified the importance of foundational skills in these
subjects and the impact that not securing these is having on outcomes.

2 Supporting socio-emotional needs of disadvantaged children to ensure
that they are ‘Ready’ to learn. Assessments, learning observations and
pupil conferencing have shown that children can sometimes not be
ready to learn due to barriers that are being caused by their feelings.

3 Retention of knowledge across the curriculum and across subsequent
years. Assessments and Planning scrutiny has identified that learning
was not always presented in a sequential and meaningful manner. This
was making it difficult for children to create purposeful links — this
impacts their ability to understand.

4 Parental engagement with the new approach and strategies of the
curriculum. With the increase in a range of strategies and concepts, we
aim to address the challenge that parents face when trying to support
their children.

5 Lack of confidence in sharing ideas within classroom setting during
discussions. It has been identified through lesson observations that
children, and particularly disadvantaged children, are less forthcoming
when sharing their ideas in class. Whether in group or whole class
discussions, children need to develop their conversation skills: agreeing,
disagreeing and building upon the thoughts of others.

6 Supporting children in developing their vocabulary to enable them to
express their ideas more confidently. Vocabulary assessments have
identified that disadvantaged children begin our topics with less
awareness of the meaning of key words that could help them within their
learning. While retention of this learning is evident within exit data —
retention of definitions of ambitious vocabulary is less with
disadvantaged children.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.



Intended outcome

Success criteria

To achieve improved
wellbeing through
developed self-confidence
and esteem for all pupils
in our school, particularly
our disadvantaged
confidence.

This will be demonstrated through:

e Qualitative data sourced through pupil voice,
surveys, learning walks and observations.

e A significant development of Oracy within
classroom dialogue.

e Improved positive learning behaviours, ensuring
that our children are not passive in their learning.

Children’s SEMH needs
are being met, enabling
them to be ready to

engage with their learning.

This will be demonstrated through:

¢ Qualitative data sourced through pupil voice,
surveys and learning walks.

e Assessments and observations by the staff within
The Burrows.

e Parental surveys and conferencing.

e Lesson observations to observe and monitor
levels of engagement.

Children will be able to
recall information and
detail from previous
learning.

This will be demonstrated through:

e Regular pupil conferencing with members of SLT
to discuss previous learning.

e Quiz and stand out assessment sessions to
evidence retention of prior learning.

e Links being made with previous lessons within
lesson observations and book scrutinies.

Improved maths
attainment for
disadvantaged pupils at
the end of KS2.

KS2 Maths outcomes in 2022/23 show that more than
79% of disadvantaged pupils met the expected
standard. To be in line with National Average of
Attainment. Aspiration for all disadvantaged children to
make more than good progress (+0.2)

Improved writing
attainment for
disadvantaged pupils at
the end of KS2.

KS2 Writing outcomes in 2022/23 show that more than
78% of disadvantaged pupils met the expected
standard. To be in line with National Average of
Attainment. Aspiration for all disadvantaged children to
make more than good progress (+0.2)

Improved Oracy skills and
level of vocabulary used
among disadvantaged
children.

Assessments and observations evidence significantly
improved language use among disadvantaged pupils.
Vocabulary assessments show improvement in
understanding of word definitions and book scrutinies
show ambitious and varied vocabulary use.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £6,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Quality First Teaching | Quality First Teaching has been proven to be 1,3,5,6

input applied across the most effective method of improving

the curriculum. attainment (EEF).

Regular CPD Developing a consistent pedagogical

meetings to deepen approach to all areas of the curriculum is

understanding of evidenced as being important when improving

pedagogy within the attainment.

classroom

environment.

Development of OAIP

within core subjects.

Developing the use of | Oral language interventions | EEF 6,1,5

Oracy across the

SChO.OI -~ %mbeddlng It is well evidenced that improved oracy within

previous Lracy the classroom has an impact on the level of

Project work that has learning that takes place and subsequent

been completed attainment

across the school '

curriculum. This will

allow children to

articulate their

thoughts.

Purchase of resources

and continue to fund

teacher training and

observation

opportunities.

Writing Moderation The development of writing teaching is at the 1

development is the
current focus. This
follows on from the
focus that we have

centre of effective curriculum teaching.
Through the use of modelling (Jane
Constadine) and Creative Writing
opportunities (Clive Pig and other author
visits) children will be given the opportunity to
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

had on the teaching of
writing skills.

The accurate
assessment of these
skills is the next key
part of our focus.

write creatively while being given clear writing
models for support.

The use of Step Lab Toscher [ Toscharpractios 1,5,6
to deliver effective W o
professional
development to
teachers using
incremental coaching. -
— e —» o
I /| J1 ||

Coaching Model to Coaching has proved to be an effective way of | 1,
continue to be developing Quality First Teaching. Teachers
implemented to feel that the process is much more productive
develop Quality First with feedback sessions allowing a professional
Teaching. dialogue that deepens the understanding of

pedagogy. The follow-up sessions within the
Coaching to focus on _coaching mode! a!low for focused, targeted
the effective design improvement within a short space of time.
and delivery of core
subjects.
Investment in time to
observe, feedback,
model and set
subsequent targets for
follow-up learning
opportunities.
Development of Improving behaviour in schools 1,2

‘Learning Powers’
and Zones of
regulation approach
to support children in
their approach to
learning.

Research shows that outcomes and
behaviour are both improved through the
discrete teaching of social and emotional
literacy. We are confident that teaching this
will develop resilience in our learners.



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £33,710

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Speech and
Language
Programme.

Speech and Language has a large
impact on levels of engagement
within the classroom. Due to our
focus on dialogic learning, our
children continue to learn in a
collaborative manner, meaning that
individual improvements in speech
and language interventions continue
to be a priority.

1, 2,6,

Small group support
within class

As Quality First Teaching continues
to be a focus across the school, it is
vital that children spend as much
time in class as possible. Using
Support Staff to work with small
groups within the class setting
enables reinforcement of
understanding along with a
scaffolded approach to tasks.

1, 2, 6,

Phonic Intervention

It is vital for our children that they
develop key early reading skills. Our
current phonics screening outcomes
are inline with National averages.
Our internal monitoring shows the
impact of our interventions.

1,6,3

Enhanced and
specialist social,
emotional, and
mental health support

Improving behaviour in schools

1,5,6,3



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £28,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Development of The If children’s SEMH needs are being 1,2
Burrows provision catered for, children are more ready
with the aim of to learn. Creating a specialist
creating a provision provision for this allows children’s
that meets the SEMH needs to be met while ensuring that
needs of all of our Quiality First Teaching can continue
children. to take place in the classroom.
Funding support for Children have missed out on a huge 1,2
all educational visits amount of experiences due to the
including residentials pandemic. By offering residential
trips across the school, we are
developing social interactions,
building confidence and broadening
the horizons of all of our children.
Pupil premium - GOV.UK
Working along side Working together to improve school 2,4
the AlIO to ensure attendance - GOV.UK
attend ance
procedures and policy
are embedding princi
ples of good practice
set out in the DFE
improving school
attendance advice
Continued The Zones of Regulation Research 2,4
development of the and Evidence
Zones of Regulation
through training and
monitoring: a social,
emotional learning
and pathway to
regulation
Fund for Play therapy | Play therapy and other counselling 2,

and other counselling
initiatives available to
meet the needs of our
children

sessions have a profound impact on
a child’s ability to be ready to learn.

Contingency fund for
acute issues

It is our experience, particularly
when referencing the last two years,
that acute issues do arise that we
need to be ready for in order to meet
the needs of all of our children.



https://www.gov.uk/government/publications/pupil-premium
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://zonesofregulation.com/research-and-evidence/
https://zonesofregulation.com/research-and-evidence/

Total budgeted cost: £67,710



Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2025
academic years.

Our KS2 assessments at the end of the 24/25 academic year have shown progress on
the previous year. Our results improved in Writing. Results in reading dropped and
measures have already been taken to focus on this in the coming academic year.
Outcomes in maths remained similar to the previous year. The largest impact on
outcomes continues to be the development of quality first teaching. While interventions
have their place, and secondary precision teaching is one that we continue to
implement, the key gains to be made are in the classroom. The implementation of
Steplab is enabling instructional coaching to focus on marginal gains. The focus on
OAIP and Adaptive Teaching are enabling us to meet the needs of more learners
consistently.

The key development within writing is the development of the use of assessment tools
as diagnostic tools, rather than just a way of measuring outcomes. Our teachers have
been praised for their in depth knowledge and understanding of the writing objectives
and we now have a renewed focus on using the tools at hand to support children to
achieve these goals. This has informed our writing moderation process and this
increased rigour and targeted teaching is enabling us to meet objectives more
consistently.

KS2 Outcomes

% PP at % PP at % PP at % PP at
Expected Expected Expected Expected
Standard 2022 | Standard 2023 | Standard 2024 | Standard
2025
Reading 42% 53% 68.4% 63.6%
Writing 25% 35% 10.5% 36.4%
Maths 29% 40% 36.8% 45.5%

Another issue that we have found challenging is that of attendance. With parental
anxiety around illness being higher, the likelihood of children being kept at home has
increased. We continue to have a relational approach towards attendance, with the

development of positive relationships with all households the key element in improving
attendance. Our renewed focus on SEMH, particularly through Zones of regulation and
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learning powers has a keen focus on attendance. We are confident that developing
these learning skills will support our children with their attendance. We have also
increased our parental engagement regarding this to support with this.

2021 -2022 | 2022 -2023 |2023-2024 | 2024-2025

All 93.67% 91% 93.73% 92.98%

Pupil Premium | 91.67% 89.19% 87.77% 87.95%

We have continued to work upon the fact that children require significant support and
guidance when working within a busy classroom environment. The work that has been
completed regarding learning behaviours has had a significant impact on this. We have
identified that the periods of isolated learning have impacted the dialogic learning
aspect of our quality first teaching, with children being less confident and willing to
share their ideas with the class. Collaborative learning has been impacted in a similar
fashion.

Review of Aims and Strateqies

We are on track to meet the targets as set out with the creation of this document.

Outcomes 1 and 2 are being met through our development of nurture provision and
keen focus on our relational approach.

Outcome 3 is developing and will be met due to the work that we have completed on
our curriculum. The revision and refocusing work that has taken place around key
knowledge have enabled us to sharpen our practice when it comes to developing
retention skills.
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